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Introduction

Non-Chinese Speaking (NCS) students may demonstrate communication and learning difficulties when
learning a new language. The characteristics of second language acquisition are often mistaken for language
disorders. NCS students should not be considered as having "disorders" simply because they are not
proficient in Chinese. Early identification and support are important to enhance language learning abilities of
NCS students with/without speech and language impairment (SLI).

The purpose of pre-referral procedures is to guide schools in the identification and referral process of NCS
students for school-based speech therapy service. Various support measures are also provided to schools to
enhance the communication and learning effectiveness of NCS students.

Key Concepts about Second Language Acquisition

Language proficiency

Language proficiency for daily conversation differs from language proficiency needed for academic contexts
and situations. Two levels of language proficiency have been described by researchers. (Cummins, 2008)

Basic Interpersonal Communication Skills (BICS)

e Language skills needed in daily communication.
* It may take approximately two years to develop BICS to a level commensurate with native speakers.

Cognitive Academic Language (CALP)

e Language skills needed to function in academic settings.
e It may take approximately five to seven years to develop CALP to a level commensurate with native spe

Point to Note

Schools should collect information
about the language experience of
Point to Note students to determine whether NCS
students have been exposed to

BICS and CALP serve as references to Chinese for sufficient fime to develop
understand the development of language proficiency.
language proficiency. They are not
diagnostic criteria for language
disorders.




Language Differences vs Language Disorders

NCS students may demonstrate limited Chinese language abilities in the
classroom. Their Chinese language skills are usually influenced by their
knowledge of the first langauge (L1). This does not necessarily mean
that the students have language disorders. There are some
commonalities between language disorders and language differences
due to 2" language acquisition (see Table 1). It is important to
differentiate language disorders from language differences.

Table 1. Comparison between Language Differences and Language

Disorders

Language disorders are
"characterized by
difficulties in language
comprehension and/or
production in both the first
language (L1) and the
second language (L2)".
Students with language
disorders demonstrate
language difficulties in
both L1 and L2.

Commonalities in Language Behaviors

Language Differences

Language Disorders

Verbal Comprehension
Difficulty in following instructions

No or delayed responses to questions

Verbal expression

Lack verbal fluency

e.g. pauses, hesitations and/or
omissions of words

Speak in single words/phrases, poor
syntax/grammar

Unable to retell a story

Speak infrequently and does not
respond to questions

Lack understanding of words in L2
Demonstrate understanding in L1

May be processing questions in mind
before responding in L2
Show improvement over time

Use generic vocabulary and simple and
limited sentence structure in L2

Syntactic/grammatical errors in L2, but
able to learn the rules of grammar
gradually

Unable to retell story due to a lack of
understanding and background
knowledge in L2

Lack expressive language skills in L2
but is more expressive in L1

It may be the silent period* in 2nd
language acquisition

Consistently demonstrate difficulty in
following verbal instructions in both
languages

Consistently require a longer time to
respond in both languages

Use generic vocabulary and simple and
limited sentence structure in both
languages

Syntactic/grammatical errors in both
languages and demonstrate difficulty
in learning grammatical rules
Demonstrate difficulty in retelling a
story or event in both languages

Speak infrequently in both languages

student.

*Silent Period: Itis a stage in 2nd
language acquisition where
students do not speak much as they
are learning the vocabularies and
rules of the new language. Silent
period differs in length for each

disorders.

It may be difficult to differentiate
between language disorders and
differences. A chart outlining school-
based considerations (P.5) helps schools
to identify students with language

(Klingner, J., & Eppolito, A. M., 2014; Roninson, 2013; Kohnert, Ebert & Pham, 2021)

Point to Note




School-Based Considerations Prior to Referral for

School-based Speech Therapy Service

Identification of NCS students with SLI requires thorough understanding by all stakeholders.

A chart outlining school-based considerations prior to referral for school-based speech therapy service

Has the performance of the newly Teacher provides
admitted NCS student in class raised —_— instructional strategies
teacher’s concern? in regular classrooms
No (Table 3)
4
Yes
Teacher communicates with parents Teacher conducts observation
(Table 2) (Table 2)
Parent Interview Form (Appendix I) Student Pexformance Data Collection
& Form
Student Language Background (Appendix III)

Questionnaire (Appendix IT)

1. Does the student have other special educational needs?

If yes to any OR
question 2. Does the student exhibit language difficulties in both
first (L.1) and second languages (L2)? OR
3. Do the student’s parents share serious concerns
pertaining to their child’s communication skills? OR
4. Does the student perform differently from his/her
cultural peers of similar language experience?

. l If no

v v

Teacher provides instructional strategies in School support
regular classrooms (Table 3) parents on enh

students’ la
10 Tips for teachers to Other skills

support language learning instructional
for NCS students in strategies for
sroom (Appendix IV NCS students

er reviews the performance o
he student (Table 4)
No
— Is the student maki-




Table 2 - Interviewing and observing performance of NCS students

All the information together should be used to determine if referral for school-based
speech therapy service is needed.

1. Collect information by conducting interview with NCS student’s parents/guardians

2.

Parent Interview Form (Appendix )
Student Language Background Questionnaire (Appendix )

Collect information of what the student can do in a variety of school and social
settings and determine student’s language proficiency
Student Performance Data Collection Form (Appendix )

Points to note:

Using the information gathered, an NCS student should be referred:

if information collected has indicated that the student may have special
educational needs

if the student is exhibiting language difficulties in both first and second languages
if the student’s parents share serious concerns pertaining to their child’s
communication skills

if the student is performing differently from his/her peers of similar cultural and
language experience

Table 3 - Providing appropriate instructional strategies to NCS$

students in regular classroom

School staff should collaborate to discuss those difficulties experienced by the students

and determine appropriate instructional strategies to support the students

1.

10 Tips for teachers to support language learning for NCS students in classroom
(Appendix V)

Instructional strategies for NCS students
https://www.edb.gov.hk/tc/curriculum-development/kla/chi-edu/second-lang/I-

t.atml (FP SO Rysh B2 EE S RIS )

Points to note:

School team should meet to identify appropriate instructional strategies and
support based on the following factors: language proficiency level, education
history and family background, etc.

School team should monitor student’s progress



https://www.edb.gov.hk/tc/curriculum-development/kla/chi-edu/second-lang/l-t.html
https://www.edb.gov.hk/tc/curriculum-development/kla/chi-edu/second-lang/l-t.html

Table 4 - Monitoring progress and gathering additional information
School staff should evaluate student’s responses to supports regularly.

1. Review the student’s information:

e Language proficiency and interpersonal skills

e Academic Performance/Progress

e Learning Motivation/ Aftitudes

2. Collect and analyze information from multiple sources:

e Teachers, parents/guardians, peers and the concerned student

e Curriculum-based assessments, homework, classroom performance, etc.

e Observation in different settings e.g. interaction with peers inside and outside

classroom
Points to note:

e After providing appropriate supports and instructional strategies, referral should be
made if the student’s learning is not making progress over a reasonable period of
time

e The decision of referring the student for a speech and language assessment by
school-based speech therapists (SBSTs) relies on the needs and background of
individual student. There is no definite length of observation period for initiating a
referral

Table 5 - Providing additional supports or intervention if needed

If the student is not progressing as anticipated, referral to additional supports or services
should be considered.

1. Arrange school-based speech therapy service

e Inform parents/guardians that a speech and language assessment will be
conducted and provide reasons for the assessment
Points to note:

e Some considerations for initiating a referral:

- Whether parent(s)/caregiver(s) have concerns

- The student’s language background: Languages spoken by the student and
language use (both at school and at home)

- Proficiency in both languages and whether concern is present in both languages

- Education history (Medium of instruction): years of Hong Kong school exposure

- Developmental history and presence of other special educational needs

e Parental consent must be obtained before referring the student for assessment
and/or intervention by the SBSTs




Enhancing speech, language and communication

effectiveness of NCS students

To enhance speech, language and communication effectiveness of NCS students,
schools should:
- create an inclusive and welcoming environment for NCS students

- help NCS students intfegrate into school life by providing opportunities for
interaction with peers, e.g. buddy program and social group, efc.

- use appropriate instructional strategies to facilitate language learning of the
NCS students

- collaborate closely with different professionals such as SBSTs to meet the
individual needs of NCS students

- involve parents in supporting students’ learning
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Appendix Ia: Parent Interview Form

- English -

School-based speech therapists (SBSTs)/teachers can collect the following information about the student

concerned from his/her parents, siblings, other teachers, teaching assistants, peers, etc.

Basic information

Name of student:

Relation of interviewee with
student :

o Parent o Others (Please specify:

Country of origin/Place of birth
of student :

Length of residency of student
in Hong Kong:

year(s) month(s)

Place(s) of residency of student
in the past three years:

Parents’ place of residency:

Parent’s views

1. What is your expectation for your child?

2. What is the strength of your child?

3. Inwhat areas do you think your child can improve?

P.9




Appendix la: Parent Interview Form - English -

Information related to language use

1.  How would you comment on your child’s use of his/her mother tongue?

2. Has your child made progress in learning Cantonese or English in the past few years?

3. When someone speaks to your child using a certain language, does your child respond using that
language?

4. Do you tell your child stories? Can your child retell the stories or real-life sequential events in proper
order?

Information related to learning

1. Does your child have any concerns in school, e.g. behavioral problem?

2. Do you think your child has any difficulties with speech and language? If so, when did you first notice
them? How would you describe the problem?

3. Was your child absent from school frequently or was schooling interrupted for a period of time?

Observation by School-based Speech Therapists/Teachers

Does the parent speak clearly?

o Easy to understand o Accented o Difficult to understand

P.10



% Appendix Ib: FREFHLEHE - Chinese -

BT AEAN AT ] RIS ~ SURebik « HALEAD - BN - PIREFWEEIIT

géﬁ* \|I\[

BEES

ZEhE B AR (4 [ LIHA GeaE )

BAFEE M4

B4 AR - F H

BAEBE =FHIEER

FRMEER -

ZERER

L {REE T AR ?

2. HTHREREERR?

3. IR AR TR M T R LI ©

P.11



Appendix Ib: R EEALEFZE

- Chinese -
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Appendix Ic: Formulir Wawancara Orang Tua - Bahasa Indonesia -

Guru / Terapis wicara berbasis sekolah (SBST) dapat mengumpulkan informasi berikut tentang anak yang
bersangkutan dari orang tua, saudara kandung, guru lain, asisten pengajar, teman sebaya, dll.

Informasi Dasar

Nama anak:

Hubungan orang yang . _

diwawancarai dengan anak: [ Orangtua [lLainya (Harap sebutkan: )
Negara asal/Tempat lahir anak:

Lama tinggal anak di Hong tahun bulan

Kong:

Tempat tinggal anak dalam tiga
tahun terakhir:

Tempat tinggal orang tua:

Pandangan orang tua

1. Apa harapan Anda untuk anak Anda?

2. Apa kelebihan anak Anda?

3. Dalam bidang apa menurut Anda anak Anda dapat berkembang?

P.13



Appendix Ic: Formulir Wawancara Orang Tua - Bahasa Indonesia -

Informasi terkait penggunaan bahasa

1. Bagaimana pendapat Anda mengenai penggunaan bahasa ibu oleh anak Anda?

2. Apakah anak Anda mengalami kemajuan dalam belajar bahasa Kantonis/Inggris dalam beberapa tahun
terakhir?

3. Ketika seseorang berbicara kepada anak Anda menggunakan bahasa tertentu, apakah anak Anda selalu
merespon dengan menggunakan bahasa yang sama?

4.  Apakah Anda berbagi cerita dengan anak Anda? Bisakah anak Anda menceritakan kembali kisah atau
peristiwa kehidupan nyata yang berurutan dalam urutan yang benar?

Informasi yang berkaitan dengan pembelajaran

1. Apakah anak Anda memiliki masalah di sekolah, mis. masalah perilaku?

2. Menurut Anda apakah anak Anda mengalami kesulitan dalam berbicara dan berbahasa? Jika ya, kapan
Anda pertama kali memperhatikannya? Bagaimana Anda menggambarkan masalahnya?

3. Apakah anak Anda sering absen dari sekolah atau sekolahnya terganggu untuk jangka waktu tertentu?

Observasi oleh Guru/Terapis berbasis Sekolah

Apakah orang tua berbicara dengan jelas?

1 Mudah dimengerti 1 Beraksen [J Sulit untuk dimengerti

P.14



- Hindi -
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Appendix Id: HTAT-AGT TEIHR BiH - Hindi -

7T 3 G197 & H LT STAFRT
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https://www.shabdkosh.com/dictionary/hindi-english/%E0%A4%B8%E0%A5%8D%E0%A4%B5%E0%A4%B0%E0%A4%BE%E0%A4%98%E0%A4%BE%E0%A4%A4/%E0%A4%B8%E0%A5%8D%E0%A4%B5%E0%A4%B0%E0%A4%BE%E0%A4%98%E0%A4%BE%E0%A4%A4-meaning-in-english

Appendix Ie: UGS Sraardi BRIE

- Nepali -
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Appendix Ie: SYy1a® sf~<iaial BITH - Nepali -

YT YA HFA e ATThRT
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%Appendix If: w3 fuzr féeafe@ ean - Punjabi -
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Appendix If: H'3" /5 7@%’6’7%’? G'IH - Punjabi -
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Appendix Ig: Form ng Panayam sa Magulang

-Tagalog -

Maaaring kunin ng mga speech therapist na nakabase sa paaralan (SBSTs)/mga guro ang mga sumusunod na
impormasyon tungkol sa kaugnay na bata mula sa kanyang mga magulang, kapatid, ibang mga guro, mga katulong sa

pagtuturo, mga kaalinsabay, atbp.

Pangunahing Impormasyon

Pangalan ng bata:

Kaugnayan ng kinakapanayam sa
bata:

o Magulang o Iba pa (Mangyaring tukuyin:

Bansang Pinagmulan/Lugar ng
kapanganakan ng bata:

Haba ng pananatili ng bata sa Hong
Kong:

taon buwan

(Mga) Lugar ng tirahan ng bata sa
nakaraang tatlong taon:

Lugar ng tirahan ng mga magulang:

Mga pananaw ng magulang

1.  Ano ang inaasahan mo para sa iyong anak?

2. Ano ang kalakasan ng iyong anak?

3. Saanong mga larangan sa iyong palagay na maaaring mapabuti ang iyong anak?

P.21




Appendix Ig: Form ng Panayam sa Magulang - Tagalog -

Impormasyong kaugnay sa paggamit ng wika

1.  Ano ang masasabi mo sa paggamit ng iyong anak sa kanyang inang wika?

2. Nagkaroon ba ng pagbubuti sa pagkakatuto ng iyong anak sa Kantonis/Ingles sa nakaraang ilang taon?

3. Kapag may nakipag-usap sa iyong anak na gamit ang isang wika, ang anak mo ba ay laging sumasagot sa
parehong wika?

4. Nagkukuwento ka ba sa iyong anak? Nakukuwento ba muli ng iyong anak ang mga nakuwento o ang mga
pagkakasunud-sunod na mga pangyayari sa totoong buhay sa maayos na paraan?

Impormasyong kaugnay sa pagkakatuto

1.  Mayroon bang mga alalahanin ang iyong anak sa paaralan, hal. problema sa pag-uugali?

2. Saiyong palagay ay mayroon bang kahirapan ang iyong anak sa pagsasalita at sa wika? Kung mayroon, kailan mo
ito unang napansin? Paano mo mailalarawan ang problema?

3. Madalas bang hindi pumapasok sa paaralan ang iyong anak o may panahong nahinto sa pag-aaral?

Obserbasyon ng mga Speech Therapist/Guro na nakabase sa Paaralan

Malinaw ba magsalita ang magulang?

o Madaling maunawaaan o May tono o Mahirap maunawaan

P.22



ppendix Th: uuurasusunuatddnases - Thai -
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Appendix Ih: wuunesusunmwaiginases - Thai -
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Appendix Ij: Miu Phéng Van Phu Huynh - Vietnamese -

Nha tri liéu ngén ngit (SBSTs)/gi4o vién tai truong c6 thé thu thap thong tin sau day vé dua tré duoc quan tam
tir cha me, anh chi em, céc gio vién khéc, trg giang, bang hiru, v.v..

Thoéng tin co bian

Tén cua tré:

Quan hé ciia nguoi dwgc phéng van ’ ’
Véi tré: o Phu huynh o Khéc (Vui long viét chi tiét: )

Qué quan/Noi sinh ctia tré:

Thaoi gian cw tra cuaa tré tai Hong
Kong: nam thang

(Cac) noi cw tru cua tré trong ba
nam qua:

Noi cw tru ciia phu huynh:

Quan diém caa phu huynh

1. Ky vong caa ban di véi con cia minh 1a g

2. Diém manh cua con ban lagP

3. Ban nghi con cua minh c6 thé cai thién & nhiing linh vyuc nao?
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Appendix Ij: Méu Phong Vin Phu Huynh - Vietnamese -

Thong tin lién quan deén viéc sir dung ngon ngir

1. Ban s& nhan xét nhu thé ndo vé viéc con cua minh st dung tiéng me dé?

2. Con cuia ban c6 tién bo trong viéc hoc tiéng Quang Pong/tiéng Anh trong vai nam qua khong?

3. Khi ai d6 néi véi con ban bang mot ngdn ngir nhat dinh, con ban c6 ludn tra 1oi bang ngdn ngir d6 khong?

4. Ban c6 ké cho con ban nghe nhitng cau chuyén khéng? Con ban c6 thé ké lai cac cau chuyén hoic cac su kién
tuan ty trong doi thyc theo thi ty thich hop khong?

Théng tin lién quan dén hoc tip

1. Con cua ban c6 bat ky mdi quan tdm nao & truong khong, vidu: van dé hanh vi?

2. Ban co6 nghi rang con cua ban c6 gip kho khan gi vé 10i ndi va ngdn ngir khdng? Néu vay, lan dau tién ban nhan
thay vay la khi nao? Ban s&¢ md ta van dé nhu thé nao?

3. Con cua ban c6 phai nghi hoc thuong xuyén hoac viéc hoc bi gidn doan trong mot khoang thoi gian?

Quan sat cua Nha tri liéu ngdn ngir/Gido vién tai Truong

Phu huynh cé néi r6 rang khong

o D2 hiéu 0 C6 dau 0 Kho hiéu
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Appendix Ila: Student Language Background Questionnaire - English -

Basic information of student

Name of student:

o o oo . _ 1
Date of birth: (ddi mm/ yyyy) Date of arrival in HK: (dd/ mm/ yyyy)

Place of birth: Nationality:

Language background

Mother tongue : Cantonese English Others :

Age of first exposure

Which language the student uses
best (Best: 1, 2™ best: 2, etc.)

When to use this language (Please v as appropriate)

At school
With parents
With siblings
Recreation
Schooling history
School name D f Clizes Medium of instruction ALy other add|t|(_)na|
attendance | attended educational services
[ ] Cantonese
[ ] Putonghua
[ ] English
[ ] Others
[ ] Cantonese
[]Putonghua
[ ]English
[ ] Others
Basic information of caregiver
Relation with student: | [ ] Father [ ] Mother [ ] Others (Please specify: )
Language spoken: [ ]Cantonese [ |Putonghua [ ]English [_]Others (Please specify: )
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Appendix I1b: B4 ESH RS

- Chinese -
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Appendix llc: Kuesioner Latar Belakang Bahasa

- Bahasa Indonesia -

Informasi dasar pelajar

Nama pelajar:

1
(Tgl/ bin/ tahun)

Tanggal lahir:

Tanggal kedatangan di
HK:

/]
(Tgl/ bIn/ tahun')

Tempat lahir:

Kewarganegaraan:

Latar belakang Bahasa

Bahasa ibu:

Kantonis

Inggris

Lainnya:

Usia eksposur bahasa pertama kali

Bahasa apa yang paling baik
digunakan anak?
(Terbaik: 1, terbaik kedua: 2, dst.)

Kapan menggunakan bahasa ini (Mohon v" yan

sesuai)

Di sekolah

Dengan orang tua

Dengan saudara kandung

Rekreasi

Sejarah sekolah

Tanggal Kelas yang Layanan pendidikan

NEITEL Sl Kehadiran dihadiri BRI POEE tambahan lainnya
[ ] Kantonis
[ ] Mandarin
[]Inggris
[ ]Lainnya
[ ] Kantonis
[ ] Mandarin
[ ] Inggris
[ ]Lainnya

Informasi dasar pengasuh
gl Selg el [ ] Bapak [ ]lbu [ JLainnya (Harap sebutkan: )
pelajar
Bahasa lisan: [ ]Kantonis [ _]Mandarin [ ]Inggris [ ]Lainnya (Harap sebutkan: )
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Appendix 11d: $TST JES3fH FeeATaell - Hindi -
BIER: I | A e G
OTF FT A :
I 1 ~ S Y S S
S 1 faf (dd/ mm/ yyyy) HK 3 et &1 18R | G mm yyyy)
ST &l TUT: TSERAAT:
HTIT GTSSHIH
FHTTHT: ek SRE U P
gge aRTT @ g
=T fhg oIST T g9 3ToT
3YANT HAT § (FH 3ot 1,
2" R 3T 2, 3R)
S ST 1 JAT el Y (FUAT 3UFFd A v H)
Fpel H
AT - &ar & @y
TS Jgal & a1
HARSTeT
Teholl FIGT &I 31d8Td
sufeafa fr | wem & e &r Fg 3=y faRed dfds
TR T e fafer T form ATETH qar
[] st
0 e
[ 3ish
[
[] Far
0 e
[ 3ish
[ 3=
aGSTeIdl #I §ladrd] SeAHRT
O & Y e (e (& [3=g (9 fafdse )
A e Clshareier  []qdegsm  [30EeT [ 39 (9 fAfdse #Y )
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Appendix I/e: WTITeR! TR TR TLTTAT - Nepali -
faremeffent STy SR
fererreffeant e -
s, — /! R AU —
) (dd/ mm/ yyyy) ’ (dd/ mm/ yyyy)
ST AT
WTYTHRT GG
TTHTST: FATAT HAATS
Tf¥elt Uz TTEEET TR S 3R
T WTHTERT STANT SoelTel A v AR 6D
(Best: 1, 2" best: 2, etc.)
T SITHT SIS TN T (FUAT IUFTH WU FTET v RISTE)
FREHT
ST {T
ATateEs ST
HANRAA
TheTen! fareror
THETRT A vt s fafa | e AT HTEAH 3T it A9 Hfereh T
[ ]t
[ ueeamr
[ ] st
[ Jorres
[ ]t
[ ueeamr
[ ] st
BESES
ACATEHATRT HTRYT TATTRRT
Teramefieent wramer: (e [Jomn [ srree @ ffde wiem:
e AT : [wmfs [geaa [eost [ s=ee @rar Ffde i )
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Appendix 11f: 37 flUEST Yyao<d - Punjabi -
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SHI e I

[Jae&T [Ju3dgwr [ weedt []I9 (faour a3a ER )
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Appendix 11g: Palatanungan ng Kasaysayan sa Wika

- Tagalog -

Pangunahing Impormasyon ng mag-aaral

Pangalan ng Mag-aaral:

Araw ng kapanganakan:

(araw/ buwan/ taon)

Petsa ng pagdating sa HK:

1
(araw/ buwan/ taon)

Lugar ng kapanganakan:

Nasyonalidad:

Kasaysayan sa Wika

Inang wika :

Kantonis

Ingles

Iba pa :

Edad ng unang pagkalahad

Aling wika ang pinakamahusay

gamitin ng bata

(Pinakamahusay: 1, pangalawa sa:

2, atbp.)

Kailan ginagamit ang wikang ito (Mangyaring v" kun

g naaangkop)

Sa paaralan

Kasama ang mga magulang

Kasama ang mga kapatid

Libangan

Kasaysayan sa pag-aaral

Pangalan ng
Paaralan

Petsa ng
pagdalo

Dinaluhan
klase

Wikang Gamit sa
Pagtuturo

Iba pang karagdagang serbisyo
na pang-edukasyon

ml

[ ] Kantonis
[ ] Putonghua

[ ]lbapa

ngles

[] Kantonis
[ ] Putonghua
[ ]Ingles

[ ]lbapa

Pangunahing impormasyon ng tagapag-alaga

Kaugnayan sa mag-
aaral:

[ JAma [_Jina [ ]lIbapa (Mangyaring tukuyin:

Wikang binibigkas:

[ ] Kantonis

[ ] Putonghua

[ ]Ingles

[]Iba pa (Mangyaring tukuyin: )
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Appendix 11h: wwusauauiugiwnmanim

- Thai -
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Appendix 11j: Bang Cau Héi Nén Tang Ngon Ngir - Vietnamese -
Thong Tin Co Bdn cua Hoc Sinh
Tén cuaa hec sinh:
Ngay sinh: I Ngay dén HK : —
(ngay/ thang/ nam) (ngay/ thang/nam)
Noi sinh: Quac tich :

Nén Tang Nagdn Nagi#

Tiéng me dé : Tiéng
Quéng Dong

Tiéng Anh

Ngon Ngir Khac :

Tudi tiép xdc lan dau tién

Tré sir dung ngon ngir nao tot nhat
(Tot nhat: 1, tot thi hai: 2, v.v.)

Khi nao sir dung ngén ngir nay (Vui long v' vao ché thich hep)

O truong

Véi phu huynh

Véi anh chi em

Giai tri

Lich sw di hoc

Tén truong Ngay tham Lop da

du tham dy | 90N Ngir Gidng Day

Bt ky dich vu gido duc b
sung nao khac

] Tié:ng Quing Dong
[] Tiéng Ph6 Thong
[] Tiéng Anh
[]Ngén Ngit Khéac

] Tié::ng Quing Dong
[] Tiéng Ph6 Thong
[] Tiéng Anh
[]Ngén Ngit Khéac

Thong Tin Co Ban cua Ngwoi Chdam Sdc

Quan hé véi hecsinh: | [JCha [JMe []Khéc (Vuilong viét cy thé:

Ngon ngir noi: []Ngdn Ngit Khac (Vui 1ong viét cu thé:

)

[]Tiéng Quang Bong [ ] Tiéng Pho Thong [ Tiéng Anh
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Appendix I11: Student Performance Data Collection Form

School-based speech therapists may collect the following performance data in respect of students’ use of the medium of
instruction in class through meetings with the teachers and teaching assistants concerned or in-class lesson observation.

Name of school: Medium of instruction:

Name of student: Class:
Communication performance on campus and in class
Never Seldom Occasionally | Frequently
1. Student’s performance is on a par with peers having a - - 0 -
similar cultural or language background
2. Student responds properly while listening, e.g. nodding
at the right time to demonstrate that he/she is listening O O [] 0
and maintaining eye contact
3. Student is able to follow simple verbal instructions in
class U U . U
4. Student is able to follow complicated or multi-step 0 0 0 0
instructions
5. Student is able to converse in mother tongue (if . 0 0 0
applicable)
6. Student is able to converse in his/her second language ] ] B B
7. Student is able to participate in class discussions ] ] 0 H
8. Student is able to maintain good communication with
O O [ O
peers
Competency in using medium of instruction
Never Seldom Occasionally | Frequently
1. Student is able to find the right words when he/she speaks n n ] 0
2. Student is able to speak with a correct word order H H [ N
3. Student is able to use appropriate sentence structures when 0 0 0 0
he/she speaks
4. Student is able to describe an event chronologically B B N N
Performance in speaking and writing
1. There is a gap between speaking and writing performance of the student Yes [ No []
2. Séggﬁgtlgﬁsggégféculty getting his/her message across in his/her Never [] Seldom [ | Occasionally (1 | Frequently! ]
Learning performance
Never Seldom Occasionally | Frequently
Student is able to concentrate on class activities M M N N
Student has consistent language and learning performance in a a a 0
different settings (e.g. in class, during recess and after school)
3. Student is gradually catching up with the class in terms of 0 0 0 0
language and learning
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ppendix 1V: 10 Tips for teachers to support Ianguage Iearning for NCS students in classroom

1. Give clear and short instructions in complete sentences
a. Use clear and consistent instructions with simple, everyday vocabulary
b. Use direct instructions when possible, avoid asking questions instead

2. Be conscious of the vocabulary use
a. Teach new words and concepts in context directly
b. Teach survival vocabulary first (e.g. words that express needs and classroom vocabulary)
c. Don’t use too much jargon or too many colloquialisms
d. Teach the meaning of abstract words and figurative language

3. Teach the language of the subject
a. Teach specialized vocabulary and language structures that occur with high frequency in that subject
b. Teach explicitly the differences between informal language and academic language
c. Allow opportunities to practice academic language

4. Check understanding of students periodically
a. Allow ample waiting time for students to respond to questions
b. Be ready to repeat or say the same thing in a different way to clarify meaning
c. Give appropriate feedback as to whether students are gaining the correct meaning

5. Teach reading comprehension explicitly
a. Model the Think-aloud strategy to strengthen inferring, summarizing, predicting, questioning and
connecting during reading
b. Help students build background knowledge
c. Encourage and teach skills that facilitate the understanding of difficult words

6. Provide opportunities for students to practice oral language
a. Encourage students to rephrase information and instructions orally
b. Respond to students’ language errors by rephrasing, expanding and extending
c. Ask open-ended questions to give students an opportunity to respond at their own level
7. Use visuals (e.g. real items, written words, pictures, multimedia, visual organizers, etc.) and cues (including

verbal and gestural) to scaffold learning
a. Use real items and models that students can manipulate
b. Write key words on the board
c. Use visual organizers to help students visualize relationships between concepts

8. Utilize cooperative learning and peer tutoring
a. Use cooperative learning groups in class so that students can interact orally with their peers
b. Use paired discussion before commencing written work
c. Establish a buddy system within the class to help students settle in the new environment

9. Encourage transfer between first language and language used in classroom

a. Make connections to students’ home culture when possible
b. Provide opportunities for students to work in same language groups and pairs
c. Ask the child for equivalent words in their first language to those you are teaching

10. Maintain close communication and collaboration with SBSTs
a. Embed / apply language enhancement strategies into daily teaching
b. Consider the language difficulties of those students who are diagnosed to have language disorders and
cater for their needs in the classroom
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